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Abstract: The present study examines interjections in Sino Japanese classrooms and
the pragmatic functions, the cultural factors, and their function in promoting inter
cultural communication. Classroom observations, semi—structured interviews with
teachers and students, and transcripts were thematically coded. The pragmatic
functions of interjections, particularly agreement, hesitation, politeness, and topic
management, and the cultural norms of Confucian hierarchy and wa (harmony) were
investigated. Participant interaction and real time discourse analysis were also used to
examine code switching and hybrid interjections. Findings indicate culturally
determined interjection patterns in the Sino-Japanese classrooms in which Japanese

students tend to frequently and concisely use phrases like “[&LV> and “2 A to

maintain harmony and Chinese students favor formal and subservient expressions of

“IB” and “¥J” as a means of recognizing authority. In the hybrid contexts, emotional
responses (agreement, hesitation, politeness) and code switching ("I&...oh wait, & D

7ZRa") were accompanied the pragmatic functions of interjections (agreement,

hesitation, politeness, and topic management). Cultural assimilation emerged through
peer alignment, identity negotiation, cultural blending (Japanese, Chinese, Western) to
navigate hierarchical teaching structure and create a shared learning space.
Expressively, interjections serve as dynamic communication tools—to etch the
individuals involved as well as to script the cultural norms and identity negotiation
within the Sino—Japanese classroom.

Keywords: Classrooms, Interjections, Cultural Norms, Identity Negotiation, Code-
Switching, and Intercultural Communication in Sino—Japanese Classrooms.

1. INTRODUCTION

Cultural norms greatly shape language use in classroom interactions
especially in the social context of hierarchical and collectivistic societies
including Sino-Japanese education system (Brown & Levinson, 1987; Tang,
2024). Research conducted in the last few years indicates that teacher-
student support is a major determinant of learning, and that active
techniques improve both knowledge and satisfaction (Tang, 2024).

Nevertheless, the analysis of intetjections, short exclamation such as ‘A 2
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& (etto) in Japanese and ‘Bl (€)’ in Chinese—is still considered as limited
within this cross-linguistic context even though they are essential in the
expression of politeness, respect and attention (Gries, 2004; Harrell, 1992).
Existing work underscores the importance of carefully examining these
speech elements: However, Sino-Japanese “truth” terms enhance
llocutionary force (Higashiizumi et al., 2024), there is scant research on
how interjections operate in the course of real-time discourse, especially in
educational contexts. In the historical-linguistic perspective, empirical
evidence shows that Sino-Japanese texts have been constructed by gender
roles and inventive strategies (Rumanek, 2003) to explore the ways in which
cultural standard affect written and oral discourse (Cheng, 2014; Huang,
2015). Still in today’s education systems, such influence can still be seen.
Integrating digital tools into traditional classroom instructions shows that
cultural concepts can be enhanced when applied with other teaching
methods (Zhu, 2021). Yet, caution is warranted because stylistic analyses
of the text show that laughter represented by onomatopoeic words and
paralinguistic features cannot always be translated directly from one
cultural context to another (Xia, 2020). This discrepancy points to the fact
that pragmatic aspects are hard to capture: how teachers and learners
employ interjections to align, maintain social distance or enforce harmony
in the classroom (Scollon et al., 2011). Crucially, even though Confucian
influences frequently outline an authoritative role for the teacher in
Chinese classrooms, Japanese stress on wa (harmony) crafts interjections
into pleasant, concise 'chips' appreciating comprehension but not visibly
altering the smoothness of conversation (Higashiizumi et al., 2024). Still,
variations occur as Zhu (2021) notes that some Chinese classrooms which
use Western —influenced pedagogies show higher rates of student

interjections “IB (en)” or BYIX (“dui,) ” thereby creating a more
collaborative environment. The interplay between Chinese and Japanese
tradition and modernization implies flux in both Chinese and Japanese
teacher-student relationships. Given that, it is indispensable to study how
cultural norms function as a mediator in shaping the form and function of
interjections in order to increase our understanding of cross-linguistic
classroom discourse.

1.1 Intercultural Hybridity and Performative Praxis
An Intercultural Hybridity and Performative Praxis framework, which
builds on the diverse studies that highlight how cultural identity, linguistic
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borrowing and power relations govern Sino-Japanese studies, offers a
unified perspective to teacher student interaction and breaks the mapped
hegemonic class between teachers and students. Using the notion of the
hybrid, it argues that, at the nexus of traditional norms (Confucian respect,
Japanese emphasis on harmony) and modern educational demands, arise
new communicative forms, particularly in the use of interjections. This
results in the construction of ‘a third space’ in which teachers and students
negotiate both linguistic usage and cultural roles, expectations, and
relational dynamics. Simultaneously, performative praxis underscores how
these norms manifest in real-time, embodied classroom exchanges: In
addition to a function in textbooks and lesson plans, however, interjections
can also function very microlevel cues to shifting hierarchies, politeness
strategies, and personal identities. This framework therefore focuses on
historical borrowings and sociolinguistic influences in the Sino-Japanese
educational strands, and how interjections are reconfigured in each new
pedagogical context. Finally, it foregrounds what teachers and students do
to enact or contest power relations through the interjection that expresses
deference, expressing individuality or maintaining group cohesion.

1.2 Objectives

The goal of this study is to (1) identify the types and frequencies of
interjections employed in Sino-Japanese classrooms, (2) examine how
cultural norms determine their usage, and (3) derive pedagogical
implications for cultivating conducting a respectful and meaningful
conversation between teachers and students.

2. METHODS

2.1 Study Design

This study is developed as multi-phased qualitative research adopting
multiple data sources in Sino-Japanese classroom contexts (see Figure 1).
First, we document naturally occurring teacher—student dialogues in the
audio—video classroom, recording both verbal and nonverbal cues. Next,
semi structured Iinterviews and focus groups explore participants
reflections of their classroom interactions, probing into the more
contextual reasons of observed communicative patterns. Finally,
transcriptions are systematically analysed using both conversation analysis
and thematic coding, resulting in a holistic picture of the interrelation
between language use and cultural norms.
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2.2 Research Setting and Participants

Purposeful sampling was used to pick four Sino-Japanese classroom
contexts consisting of two Chinese-based institutions that had Japanese
courses, and two Japanese-based institutions that had Chinese courses.
And each site had at least one instructor and between 10 and 15 students
with different instructional styles and course structure. Participants were
both native and non-native speakers of Chinese and Japanese, positioned
along a spectrum of linguistic fluencies and cultural backgrounds. The
breadth with which students were able to converse in the language and
draw from their heritage allowed me to see subtleties of classroom
interactions related to power differentials and norms of deference. Ethical
guidelines were followed in approaching all participants to ensure that
participation was voluntary and that confidentiality was observed in order
to create a respectful and safe place to investigate communicative
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Figure 1: Illustration of the Study’s Methodology and Outline

2.3 Classroom Observations

At each selected classroom, we conducted on site, non-participant
observations for six weeks, observing naturally occurring teacher student
interactions (see Figure 2). We kept minimal researcher interference
through this time to prevent interference with the authenticity of these
communicative exchanges and documented in detail the class activities
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flow. Specifically, care was taken to pay attention to the performed roles of
teachers and students as well as context cues relevant for the interaction
pattern, so that the classroom discourse could be adequately interpreted in
detail. Both audio and video devices were used to record all observation
sessions to capture verbal utterances as well as nonverbal signals such as
tone, pitch, gestures and facial expressions. Transcribing and systematic
coding of interjections of these recordings was conducted in an effort to
achieve a fine-grained analysis of communicative subtleties. In tandem, we
wrote up extensive field notes, documenting the seating arrangements,
classroom culture and overall emotional atmosphere, all of which shed light
on the cultural hierarchies and group dynamics within each class.

Figure 2: Visual Representation of Sino-Japanese Classroom Environments and
Cultural Artifacts, Highlighting Formal Expressions, Traditional Scripts, and
Interactive Learning Settings.

2.4 Interviews and Focus Group Discussions

A semi-structured interview protocol was developed at our site
consisting eight (open-ended) questions, designed to assess teachers’
attitudes concerning classroom norms, politeness, and hierarchy. Each
interview lasted around 30—45 minutes each and was audio recorded for
later transcription. Teachers were asked to think about particular instances
of pupil interruption, to talk about what strategies they use to handle or
promote such contributions and to consider how expectations of different
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cultures influence their approaches. Self-reported attitude towards these
interjection scenarios was measured using Likert-type items, presented as a
five-point scale indicating degree of agreement or comfort with the
interjection scenarios. In parallel, we organized a focus group discussion
with four to five students each, each of which ran for almost 60 minutes.
The six open ended questions included in these sessions asked the
participant to share about personal experiences using interjection, what the
causes were and any culture and social factors he/she felt played into this
usage of interjection. They were also presented with the same Likert-type
items to score their level of agreement with how frequently they felt
pressure—or discouragement—to use intetjections in class. Exchanges
that took place in all focus groups were audio-recorded and later
transcribed, producing rich qualitative data, which supplemented teacher
interviews.

2.5 Statistical Analysis

We utilized NVivo 14 (QSR International, Melbourne, Australia), which
enabled us to segment transcripts and apply preliminary codes
systematically. A conversation analysis approach guided the identification
and classification of key interjections and the sociocultural nuances they
embodied. Through iterative coding, we isolated patterns in turn-taking,
adjacency pairs, and sequential contexts, thereby unveiling how
interjections shaped power relations and interactional alignments in
classroom discourse. We triangulated these insights with observational
tindings, cross-referencing them to confirm or challenge emerging
interpretations. Finally, we synthesized all results through the lens of
Intercultural Hybridity and Performative Praxis.

3. RESULTS

Classroom observations highlighted distinct interjection patterns among
Chinese and Japanese speakers, with Japanese students favoring frequent,
concise expressions like “[& LV (1012 per 10 minutes) and “2 As” (57
per 10 minutes), while Chinese students used slightly more extended
interjections like “I&” (8-10 per 10 minutes) and “BU” (4—6 per 10
minutes). English-based exclamations such as "Oh" and "Wow" were rare,

occurring 1-2 times per 10 minutes, primarily in peer-to-peer interactions
(see Figure 3).
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Figure 3: Distribution and Patterns of Interjections (a) Pie Chart of Sino Japanese
Interjections and (b) a Pareto Chart of the Frequency of Interjections

Table 1: Pragmatic Functions of Interjections

Function Purpose Interjections Usage
Agreement Show :cl]l (Cn),” cc(j:('\ “(j:('\\ 53\75\ L) 'i L/ 7’-:
concurrence or . . N
understanding (hal) ’” “«5 /V (hal, Wakarlrnashlta).
(un)77
Hesitation ~ Buy time ot mark B Aok ElL.KEE—E ..
ncertain
v ty (ettO),” cz& 0) Wé zal Xléng yi Xléng)”
(ano)”

Politeness & Convey respect, “lFiv, Se4E “lEiv, KL HS—

Deference  especially toward

teaCher Glai: Sensei)a’, “l], }_EJSJE\E"\ L/ i-d— (hai,

=i (en, laoshi)” sensei... mo ichido
’ onegai shimasu).”

Emotional ~ Express surprise, “& (waa),” “hd! Fhikd i

Response excitement, or

“wow,” “oh” (waal sore wa sugoi).”
amusement
TOplC POhtely Cnter, 111 i i t (eetO),” 113 “l]. . ?‘ZE_I’L)\.I;E_‘F”%
Management  shift, or hold the
conversation l],%l,\ .. (en. . .)” ? (Cﬂ. .. Wé kéy\ll shuo

yixia ma?)”

Interjections served five main pragmatic functions: agreement (“I&,”
(0V?) was most frequent, while hesitation (“BR,” “A 2> &™) and
politeness/deference (“U, Zlm,” “l&iy, %EE”) were moderately

common. Emotional responses (“423,” “wow”) and topic management
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(“i i t )77 “I]I- )

.”’) were less frequent but contextually significant, with

overlapping functions depending on intonation and situational use (see

Table 1 and Figure 4).
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Figure 4: (2) Hierarchical Word Tree illustrating Sino-Japanese Classroom
Interjections and responses, showcasing pragmatic interactions and Conversational
Dynamics. (B) Concept Map Linking Interjections, Cultural Norms, and Pragmatic

Functions, Highlighting Influences of Collectivism, Harmony, and Global Media on

Communication Practices.

Table 2: Cultural Norms and Hierarchical Dynamics

Cultural Key Feature Impact on Interjection Behaviours
Norm Interactions
Confucian High respect Students avoiding 1B ... Teacher holding
Hierarchy  for teacher overlaps and longer talk turns;
authority interrupting less 1 (ep, ’ students wait for
frequentl aoshi....) explicit invitation
q y p
Wa Priority on Frequent short “lZlv, F Students interject
(Harmony) group affirmations to _ softly yet regularly
cohesion and  show attention 2 C 9 (hai, to maintain
smooth flow  and solidarity s6 desu)” collective synergy
Emerging  Individual =~ Peer-to-peer talk  “Oh, got it!” Relaxed side
Western expression  featuring English- discussions, more
Influence  and casual  based or global direct expressions
exclamations references of surprise or pride
Hybrid Blending Fluid code- Q= EA Mixed institutions
Contexts multiple switching and ,,  oradvanced classes
cultural adaptive -+ (pause) bridging norms
scripts politeness from both sides
strategies

Field observations revealed that Confucian hierarchy in Chinese
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classrooms resulted in fewer, more deferential interjections (“I&, ZIf»),

while Japanese wa-oriented settings encouraged frequent short

affirmations (“l&(Y, £ 2 TY ) to maintain group harmony (see Table

2). A subtle Western influence was observed in hybrid contexts, with
younger learners occasionally using casual exclamations like “Oh” during

peer-to-peer interactions, blending cultural norms.

Table 3: Participant Perceptions

Theme Participant Illustrations Cultural Norm
Perspective
Value of Teachers generally saw Reinforces teacher

Interjections

Pressure to
Conform

Identity and
Adaptation

Concern
about

“Filler”
Overuse

interjections as signs of

active engagement

Students felt obligated
to match classroom
norms ot risk
appearing rude
Learners from
different backgrounds
adjusted to each
other’s speech

Some educators noted
too many interjections
can stall lesson flow

“When they say ‘l&

LV oor I&’ I know
they are following.”
“Sometimes I say ‘I&
" just so the teacher
knows I’'m listening.”
“I’'m from China, but
in this class, I've
started to say ‘(& V
alot.”

“They keep saying *
M. . M. > and it
drags the

discussion.”

authority; fosters
supportive
discoutrse
Reflects Confucian
courtesy or wa’s
emphasis on
harmony
Evidence of
intercultural
hybridity in
advanced classes

Tension between
politeness norms
and time
management

Semi-structured interviews revealed that interjections were valued by

teachers as signs of engagement (“I&V,” “IE) but sometimes viewed as
overused “fillers” that hindered lesson flow (see Table 3). Students felt

pressure to conform to cultural norms (using “I&” for politeness) while

adapting their speech in intercultural settings, reflecting both the utility and
complexity of interjection use.

Table 4(a): Code-Switching and Hybrid Interjection Styles

Code- Description Example Function Frequency
Switching
Pattern
Intra- .S\x.zltch1.ng “So ELSE (qishi) you Empha@ze Moderate
sentential ~ within a single . certain
should know this, .
utterance o points;
right? o
maintain
fluency
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Table 4(b): Code-Switching and Hybrid Interjection Styles

Code- Description Example Function Frequency
Switching
Pattern
Inter- Complete “(ZiLv, MY E Convey a High in
sentential sentences cohesive advanced
in different L7=. Actually, I flow across classes
languages have another multiple
question.” codes
Hybrid Combined or “I&. .. oh wait, % Reveal Low to
Interjections rapid shifts . speaket’s moderate
among S 7243 (s6 da ne).”  multifaceted
Chinese/Japanese identity
/English
Borrowed Adoption “&H! That's so Express Low but
Emotional of exclamations s spontaneity, increasing
cool!
Cues from novelty, or
other languages camaraderie

Mixed and advanced-level classes encouraged frequent code-switching,

with learners using intra- and inter-sentential switches (“(i(, . Y E
L 7=. Actually, T have another question”) to maintain fluency and
cohesiveness. Hybrid interjections (“BE... oh wait, € 27243 and

borrowed emotional cues (“42@! That’s so cool!””) highlighted an evolving

“third space” of cultural-linguistic blending, enabling nuanced expressions
while challenging traditional classroom norms (see Table 4).

Table 5(a): Intercultural Hybridity through Performative Praxis

Performative Observable Implication for =~ Example Exchange
Element Indicators Classroom
Dynamics
Negotiating Students Emergence of S1: “IE sensci” / T
Cultural modulating hybrid practices .
Norms frequency/intensity balancing “Ilv, ESF, 7/
of intetjections to deference and S1: “I just wanted to
fit context open engagement add...”
Real-Time Speakers Sense of “third $2: “Oh... %> & ...
Identity Work expressing both space” where
local and global Sino-Japanese BHBAEAE (wo zai
identities in single ~ norms mesh with xidng xidng).”
utterance external influences

10
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Table 5(b): Intercultural Hybridity through Performative Praxis

Performative Observable Implication for Example Exchange
Element Indicators Classroom
Dynamics
Shifting Teachers relaxing  Flattened hierarchy, T: “Please, feel free to
Poxyer rigid norms ot increased student .. tject anytime— (&
Relations encouraging more autonomy when X
interjections guided by mutual bV, T (hai, zehi).”
respect
Hybridized Consistent Organic evolution $3: “Sure... I8, okay
Learning presence of code-  of teaching/learning , : ’ ’
. let’s try in Japanese
Ecosystem switched styles that embrace L
. : ) this time.
interjections in multifaceted
advanced or mixed language usage
classrooms

Synthesis through the Intercultural Hybridity and Performative Praxis
lens revealed that interjections are not mere linguistic fillers, but dynamic
markers of cultural negotiation and identity performance in real time (see
Table 5 and Figure 5). These findings underscore an ongoing evolution in
Sino-Japanese classrooms. Interjections serve as instruments of both
deference and self-expression, enabling participants to co-create an
environment that reflects diverse cultural influences and real-time
negotiations of identity and power.

Heatmap: Cultural Norms vs. Interjections
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Figure 5: (2) Radar Chart depicting pragmatic functions (agreement, politeness,
emotion) among Chinese and Japanese speakers, highlighting distinct cultural
preferences in classroom interactions. (b)) Heatmap showcasing correlations between

cultural norms (Confucian hierarchy, Wa harmony) and interjections (“l& (en),” “l&

L\ (hai)”), emphasizing the varying influences of collectivism, face-saving, and

Westernization on interjection use.

11
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Table 6: Thematic Analysis of Politeness, Hierarchy, and Identity Negotiation

Theme Cultural Norms Interjections
Politeness Japanese (Wa): Characterized Japanese: “(& 0\, ST
by frequent yet subtle _
markers (LY, D A) that (hai, sensei)” 3 As
show attentiveness without ~ (un)” Chinese: “I&, &
overt interruption. Chinese I (en, laoshi)” <X
(Confucian): More formal, S
less frequent but respectful (dui)
interjections.
Hierarchy Japanese: Group harmony Japanese: “lZ (V... %
still central, but teacher _
usually permits brief 2 TY A (hai... 56
interjections as ongoing desu ne).” Chinese: “
teedback. Chinese: Students 1. ZIF... ...
wait for teacher to give them . o
extended talk time or to laoshi....)
pause.
Identity Negotiation Japanese: Learners may code N “Wow. .. & 5

switch into English for X
emphasis, blending personal TR ATZ (s6 nan da).”

and cultural norms in a subtle B that's
. ICA « « «
way. Chinese: Some students , .
interesting.

choose to speak “modern” or
“Westernized” speech styles,
sometimes mixing English
interjections into Mandarin.

Thematic analysis in Table 6 and Figure 5 found that in Japanese settings,

frequent, subtle interjections (“l&ELV,” “D A were prioritized, which
q > ] %

kept attentiveness, whereas in Chinese settings there was a focus on the use

of formal, respectful markers (“I&,” “N4”) to show respect of authority.

Support for an instructional model that maintained the structure of

Japanese teachers allowing for small intetjections (“l& (V... Z D TH17)

as feedback, or Chinese students waiting for explicit turns to speak (“I&...

Zlf...”). Code switching and mixed interjections (“Wow...#& DB A T2

> “I&.. .that’s interesting”) evolved in concert with identity negotiation as

a representation of blending of cultural with personal norms.

12
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Table 7: Thematic Analysis of Peer Alignment, Self-Other Perception, and Cultural

Assimilation.
Theme Cultural Norms Interjections
Peer Japanese: A sense of unity is built Japanese: “S A/ S A (un
Alignment regularly by students with brief un)”
acknowledgments (& (Y, D A). Chinese: “F93F (dui dui)”
Chinese: creating agreement amongst Indi t. cual )
classmates is commonly achieved r(; 1cale_mu uahcsluppor ¢
through simply echoing each other’s arc}acie?);}?:;’z :;mi?:éi:
short phrases (“I&,” “XIXJ).
Self-Other  Japanese: Backchannels are important Japanese: “&. £ (a,
Perception because non-native speakers who oo
neglect or use backchannels in the 50) can sound gbﬁup ‘
wrong way can quickly turn off the w1tbout th.e right
listener and appear distant. Chinese: fntonation.
Using too many direct or hasty Chinese: “B (0)” might
interjections will be seen as rudeness, appear blunt if not softened
and would go against the norms. by tone or context.
Cultural Japanese: Students from abroad Hybrid: “(Z V... 08 (hai...
Assimilation gradually adopt minimal response )

style (I& L\, 2 A) and melodic
intonation. Chinese: Exchange
students incorporate tonal variations

(elongated “I&) to fit local patterns.

en).
maintain personal comfort
with the language.

13
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Table 7 revealed that peer alignment was marked by brief Japanese
acknowledgments (“2 AsD As”) or Chinese echoed phrases (“XIXJ™) to

enhance feelings of being aligned and agreed with one another. Non-native
speakers have been observed adopting local styles to cultural assimilation,

like minimal responses in Japanese (‘l& L \") or varying tonal 'I& (‘hmm’) in
Chinese, engaged in purposeful integration into culture norms, but with a
personal cost of discomfort.

4. DISCUSSION

The results from this study speak to the complex interrelationship
between cultural norms, linguistic practices, and identification negotiation
in Sino Japanese classroom interaction. Frequent, succint interjections such

as “l& LV and “D A’ were preferred by Japanese students associated with

the wa (harmony) cultural value use to foster group cohesion and smooth
communication. However, Chinese students used formal, deferential type

of interjections like “I&” and “¥J”” which conform to Confucian ideology.

The pragmatic functions of Interjections were diverse, including
agreement, politeness and hesitation, and their hybrid contexts seemed to

exhibit code switching behaviors (“IR...oh wait, € 3 7243”) that eroded

culturally conventional boundaries. The findings show how interjections
serve as a mediator of the classroom dynamic through their structuring and
reflecting of cultural values and allowing for learners to manoeuvre through
hierarchical structures and construct shared identity. With findings from
classroom observations and insight into rules of pragmatics functions,
cultural norms, and patterns of hybrid interjections, this study advances
previous research. Fukuda examined how native speakers ' exoticization '
and ' gaijinization ' of non-native speakers reinforced social boundaries in
intercultural Japanese interactions (Fukuda, 2006). Based on our findings,
we extend Fukuda work by demonstrating that, in similar dynamics, Sino
Japanese learners overcome stereotypes and actively utilize hybrid
interjection styles by mating elements of Japanese, of Chinese and of
Western roots (Fukuda, 2006). Through these practices learners enact their
agency in rewriting cultural scripts and challenging fixed placements
regarding cultural identity and come to understand the complexities of
real-time cultural negotiation. Our study revealed the hybridization of

14
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linguistic practices, which agrees with Pradhan analysis of translation as a
site of cultural negotiation (Pradhan, 2016). Similarly, interjections and
code switching are being used by Sino Japanese learners to blend linguistic
traditions together while modifying to global influences. Unlike translation,
which is mostly limited to textual contexts, however, our findings offer a
unique opportunity to view hybridization in spoken classroom interactions.
Hybridized practices are indeed dynamic, performative, and rooted in
specific situated moments and repertoires. However, this dynamic real time
negotiation of discourse content and language plays a role in how learners
configure linguistic repertoires to express both tradition and modernity.
Our findings are further contextually contextualized by historical
perspectives on linguistic borrowing. In Tranter & Kizu comparative study
of linguistic contact in East Asia, Japanese and Chinese languages adopted
and innovated Chinese phonetics and syntax (Tranter & Kizu, 2012). This
work builds on these through the extensive use of empirical work that
attempts to provide evidence of how these borrowed elements are
deployed in everyday speech. For instance, hybrid interjections such as “

[E...% 5 7£43” involve both linguistic borrowing and an attempt on the

part of learners in intercultural classrooms to code—switch in line with
situational norms and show how Sino—Japanese linguistic practices have
been evolving. A more general phenomenon of cultural flow is mirrored in
the incorporation of hybrid linguistic forms in Sino Japanese classroom
interactions reported, for instance, in Larsson corpus analysis of Japanese
loanwords (Larsson, 2020). Similarly, we find that where Japanese
discourse combines Chinese origin and Western-origin terms to represent
modernity or trendiness, our data indicate that learners link to change and
fit to the shifting cultural norm of adapting hybrid interjections. Linguistic
practices are shown to be much more than just tools of communication,
and are at once markers of cultural affiliation and identity. The use of tonal
shift and rhythm during interjection use also enhances the interactions
described above. Looking at Japanese mora obstruents, Irwin shows how
phonetic features could be used to explain the aesthetic aspects of language
(Irwin, 2004). In this case, we also note that Sino-Japanese learners use
interjections for both pragmatic and performative purposes including
manipulating tone to convey different meanings in hierarchical structures.
This performativity, although rather understated, points to the fact that
interjections are not only culturally and linguistically significant, but also
creative. The potential of digital platforms to enable cross cultural
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exchange between linguistic and artistic practices is investigated by Tian in
his exploration of the use of blended teaching methods (Tian, 2020). In
line with this perspective, our findings also suggest that digital and hybrid
classrooms may lead to the appearance of code switching and hybrid
interjections in advanced level classrooms. We demonstrate these
interactions by illustrating how learners use both traditional and modern
methods of communication to overcome cultural gaps and create
collaborative work together. Nomura ethnographic investigation into
language socialization finds resonance in the sociopolitical aspects of
cultural assimilation in Sino Japanese classrooms (Nomura, 2016). Nomura
points to the politicization of Confucia il ideals, heg notes how learners
reformulate such ideals to take place within in intercultural contexts
(Nomura, 20106). For instance, learners utilize deferential interjections such

as “I&” and “l& LV’ indicating an extent of inductive ethnography of the

hierarchical expectation while also blurring established cultural
presuppositions via the hybridization of practical behavior. The presence
of this dynamic highlights the fluidity of cultural expectations in the context
of globalized education spaces. All of our findings also significantly
contribute to the growing literature on intercultural hybridity. Using the
frameworks drawn out in works like Odin, who looked at cultural
transmissions within Zen Buddhist texts, this study provides a
demonstration of how linguistic practice propagates cultural negotiation in
real time (Odin, 2022). As dynamic markers of both cultural continuity and
transformation interjections allow learners to construct shared identities
and negotiate the intricacies of intercultural communication. Sino —
Japanese classrooms are developed contexts, by synthesizing diverse
linguistic and cultural influences to exemplify how practices get
constructed to respond to global forces and hence provide valuable insights
into the future of intercultural education.

5. CONCLUSION

Interjections are shown to act as dynamic tools for communication,
cultural negotiation and identity formation in Sino-Japanese classrooms.
Japanese speakers prefer frequent and condensed cryptic interjections for
maintaining harmony, while Chinese speakers prefer formal and deferent
markers based on hierarchical norms, which hybrid contexts are
characterized by creative blending of linguistic terms. Presented in this
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thesis are findings that show the adaptability of learners in negotiating
dynamic cultural and linguistic contexts, and the pivotal role interjections
play in advancing intercultural collaboration and joint understanding.
Overall, this study adds to the growing work on intercultural
communication focusing on the interrelationship between tradition,

modernity and linguistic hybridity.
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